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Abstract 

Effective classroom management is essential for fostering an environment conducive to 
learning and holistic student development. While traditional management strategies often 
emphasize behavioral control and discipline, recent research highlights the significant role of 
teachers’ emotional intelligence (EI)—particularly emotional awareness and empathy—in 
shaping classroom dynamics. This study explores how teachers’ emotional intelligence 
influences classroom discipline and student comfort. Using a mixed-method approach 
combining surveys and interviews with 100 school teachers, the research identifies key 
emotional intelligence components—self-awareness, empathy, self-regulation, and social 
skills—that contribute to improved classroom harmony, student engagement, and teacher 
satisfaction. The study finds a strong positive correlation (r = 0.72) between teacher EI levels 
and student comfort, and a significant reduction in disciplinary incidents in classrooms 
managed by teachers with high EI. The paper concludes with recommendations for teacher 
training programs emphasizing emotional competencies as vital components of effective 
classroom management. 
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1. Introduction 

1.1 Background of the Study 

The modern educational environment is increasingly complex, requiring teachers not only to 
be competent in pedagogy but also in emotional and social intelligence. Traditional 
classroom management techniques have emphasized strict control, rules, and discipline. 
However, these methods are gradually being replaced by emotionally intelligent approaches 
that promote empathy, mutual respect, and emotional understanding between teachers and 
students (Goleman, 1995). 

1.2 Emotional Intelligence in Education 

Emotional Intelligence (EI) refers to the ability to recognize, understand, manage, and 
influence one’s own emotions and those of others (Salovey & Mayer, 1990). In educational 
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contexts, EI plays a crucial role in fostering positive relationships, reducing conflict, and 
enhancing learning outcomes. Teachers with high EI are more likely to manage classroom 
challenges calmly, empathize with students, and create emotionally safe environments 
conducive to learning. 

1.3 Statement of the Problem 

Despite the growing recognition of EI in workplace and leadership studies, its practical 
influence on classroom management remains underexplored, particularly in terms of 
teachers’ emotional awareness and empathy. This study investigates how teachers’ EI levels 
affect classroom discipline, student comfort, and overall learning atmosphere. 

1.4 Objectives of the Study 

1. To assess the level of emotional intelligence among teachers. 
2. To analyze the relationship between teacher EI and classroom management 

effectiveness. 
3. To explore how teachers’ empathy impacts student comfort and engagement. 
4. To recommend strategies to incorporate EI training in teacher professional 

development. 

1.5 Hypotheses 

H₁: Teachers with higher emotional intelligence demonstrate more effective classroom 
management. 
H₂: Teacher empathy positively correlates with student comfort and participation. 
H₃: Teachers’ emotional awareness reduces disciplinary incidents in classrooms. 

2. Review of Literature 

2.1 Concept of Emotional Intelligence 

Salovey and Mayer (1990) introduced EI as a subset of social intelligence involving the 
ability to monitor one’s own and others’ emotions. Goleman (1995) later expanded the 
concept, identifying five components: self-awareness, self-regulation, motivation, empathy, 
and social skills. Within educational settings, these competencies are instrumental for 
teachers to build emotionally stable and responsive classrooms. 

2.2 Emotional Awareness and Empathy in Teaching 

Emotional awareness enables teachers to identify their emotional states and recognize their 
impact on classroom interactions. Empathy, the ability to understand and share another’s 
feelings, enhances teacher-student relationships and contributes to emotional safety in 
classrooms (Jennings & Greenberg, 2009). 

2.3 Emotional Intelligence and Classroom Management 

Research shows that teachers with higher EI demonstrate greater resilience, better conflict 
resolution skills, and improved classroom discipline (Brackett et al., 2010). EI also helps 
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teachers respond to student misbehavior constructively rather than punitively, fostering 
respect and cooperation (Sutton & Wheatley, 2003). 

2.4 Impact on Student Outcomes 

Students in emotionally intelligent classrooms exhibit higher motivation, self-esteem, and 
academic performance (Qualter et al., 2012). Teachers’ empathy helps students feel valued, 
which in turn enhances participation and reduces behavioral problems. 

2.5 Research Gap 

Although previous studies have established the relevance of EI in education, there is limited 
empirical evidence linking teachers’ emotional awareness and empathy directly to classroom 
management and student comfort. This study seeks to fill that gap through quantitative and 
qualitative data. 

3. Research Methodology 

3.1 Research Design 

This study adopts a descriptive-correlational design, combining quantitative survey data 
with qualitative interviews. 

3.2 Population and Sample 

 Population: Teachers from 10 secondary schools (both private and public). 
 Sample: 100 teachers (60 female, 40 male) selected via stratified random sampling. 

3.3 Data Collection Tools 

1. Emotional Intelligence Scale (EIS) – adapted from Schutte et al. (1998). 
2. Classroom Management Observation Checklist – focusing on discipline, student 

engagement, and conflict resolution. 
3. Student Comfort Survey – administered to 500 students from sampled classrooms. 
4. Semi-structured Interviews – conducted with 10 teachers for qualitative insights. 

3.4 Data Analysis Techniques 

 Descriptive statistics (mean, SD) 
 Pearson correlation coefficient 
 Thematic analysis for qualitative data 
 Graphical representations (line, bar, pie, histogram, and flowchart) 

4. Data Presentation and Analysis 

4.1 Emotional Intelligence Scores of Teachers 
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EI Category Frequency Percentage (%) 

High EI (80–100) 35 35% 

Moderate EI (60–79) 50 50% 

Low EI (<60) 15 15% 

Table 1: Distribution of Teachers’ Emotional Intelligence Levels 

4.2 Relationship Between EI and Classroom Management Effectiveness 

EI Level Average Discipline Rating (out of 10) Student Comfort (%) 

High 9.2 92 

Moderate 7.6 78 

Low 5.3 60 

Table 2: EI Level vs. Classroom Discipline and Student Comfort 

Correlation (r) = 0.72, indicating a strong positive relationship. 

4.3 Line Graph: Correlation Between EI and Student Comfort 

 

The line graph shows EI levels on the x-axis and student comfort levels on the y-axis. The 
upward slope indicates that as EI increases, student comfort rises consistently. 

4.4 Bar Graph: Comparison of Classroom Discipline Scores by EI Group 
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Description: 

 High EI teachers: Average discipline score = 9.2 
 Moderate EI teachers: Average = 7.6 
 Low EI teachers: Average = 5.3 

This visually confirms the pattern observed in Table 2. 

4.5 Histogram: Frequency Distribution of EI Scores 
The histogram displays the distribution of EI scores (ranging from 50–100). The graph is 
moderately skewed to the right, indicating a majority of teachers have moderate-to-high EI 
levels. 
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4.6 Pie Chart: Proportion of Teachers by EI Level 

 Description: 

 High EI: 35% 
 Moderate EI: 50% 
 Low EI: 15% 

The chart highlights that half of the teachers demonstrate moderate EI competencies. 

 

4.7 Flowchart: Impact Mechanism of Teacher EI on Classroom Management 
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Figure 1: Flow of EI Impact on Classroom Outcomes 

5. Qualitative Findings 

Thematic analysis of interviews revealed four dominant themes: 

1. Empathy Reduces Conflict: Teachers who empathized with students’ emotional 
needs managed fewer behavioral disruptions. 

2. Emotional Awareness Promotes Calm Responses: Self-regulated teachers were 
more patient during tense classroom situations. 

3. Positive Relationships Build Comfort: Students felt more open and secure when 
teachers demonstrated understanding and kindness. 

4. EI Training Enhances Professional Satisfaction: Teachers reported feeling more 
fulfilled and less stressed when applying emotional skills. 
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6. Discussion 

The findings support all three hypotheses and reinforce prior literature indicating the 
powerful role of emotional intelligence in classroom effectiveness. Teachers with higher 
emotional intelligence maintained better control, showed greater empathy, and fostered 
environments where students felt emotionally safe and academically motivated. 

6.1 Emotional Awareness and Discipline 

Teachers who understand their emotions are less likely to react impulsively to student 
misbehavior. They can maintain composure and use restorative approaches rather than 
punitive measures, leading to consistent discipline. 

6.2 Empathy and Student Comfort 

Empathy bridges emotional gaps between teachers and students, creating a supportive 
learning climate. This emotional connection enhances participation and lowers anxiety, 
particularly among introverted or struggling students. 

6.3 Implications for Teacher Training 

Current teacher education often emphasizes content delivery and pedagogy but neglects 
emotional competencies. Integrating EI modules—such as emotion regulation, mindfulness, 
and empathy development—into teacher training could significantly improve classroom 
management outcomes. 

7. Recommendations 

1. Integrate EI in Teacher Education Curricula: Emotional skill-building should be 
part of teacher certification programs. 

2. Continuous Professional Development: Schools should conduct workshops on 
emotional regulation, stress management, and empathy training. 

3. Student Feedback Mechanisms: Regular surveys on student comfort can help 
teachers adjust their emotional approach. 

4. Institutional Support: Administrations should encourage emotional wellness 
programs to reduce teacher burnout. 

5. Collaborative Learning: Peer mentoring can help teachers share EI strategies that 
work effectively in classroom management. 

 

8. Conclusion 

The study concludes that teachers’ emotional intelligence—particularly emotional awareness 
and empathy—plays a pivotal role in effective classroom management. Emotional 
intelligence fosters better teacher-student relationships, reduces disciplinary problems, and 
enhances student comfort and participation. As emotional intelligence becomes increasingly 
recognized as a key professional skill, its integration into teacher training and policy 
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frameworks is essential for creating emotionally intelligent schools that nurture both 
cognitive and emotional growth. 
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